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T, By (MEES) ¢ LT T 50
VT4 RRICHERL, VT4 RAEREIZ-
ENEBLLA) X 2T 4, TREEST, bn
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E Ro<GEEoEE>ICHEL, BEE,
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ERFEESICHEL S, L2 >T, WThoi
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BIZE L2 L) A1) X2 T a0t EEIcET
DIRT 7u—Fit, FEICE-Z2LDICL S
ETH3,
FIT, ‘BE RENLEHICIEZBHEM
Ik EHICE-TE, < "BE (KR
PEBLO>OMBEL LD TH B0 A%, B
EHEFNICEELREREL L > T 5, BH%R
2, ‘BE PREABBOEEEIHRETLZ
LEBLT, ZOMBIT 7 e—FL72bNT
Hod, Lizd-TEFNT, BEMEBERNE
HMENER~NBELOE®REZLDLNELT,
EHEONTREEIT LN TS,
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BT - EMENRERHT 5P THEL
L7:BE&TH 2, Piagetis, “REHH{H7 o
L2 EFMBEEEHACLEER»LHLPICLES
L, F72, KR B BAREHRELT
THL T3,

Piaget?d Z N 1R "EBIZ, AR L NEWX,,
XA BBEENDTELICHRRL, TNAREFL
LICHER I L TERX,-»X 2R e, X7 &
Xid &b o %nh, ALETHd»E ) 2%
TFELIHMWEZEED, twIiELoTw
3, ZnrE, Xy :Xi BREIULET 2 & HE
L, B2z ¥HkiZPiageth @ig & 586 5 BH
DT 2R B Z LUK EY, RE L
BLT3%E (“conserver”) ¢ LTEEEN
%,

Z ZiZ, Piaget ¥ “RE" HMNREE
BRI ELTH/IFTWE L0, <X i3be
3XT, #NRX(ERLLDTHLhbDE
Vw9 “BIE” B\ W (reversibility) ”
NEEO, <X XU EREINTWTH,
LMz oMY ELNZZNIZL Tk
Wb D> v “add subtr” HBEHDF, %
LT, — o2 S » T 58RIcH 5
—B ‘e, B TREINLLNL L TEKRE
PRBL T (FlziF, BE L KRS HBIRF
THHE (volume) 2R, H2WiE, ) ¢HE
EOBFRTELNERNELERS, iR
A) KX; TiE “o” piEzELNIC B
P> T E2 56> e “FE (compen-
sation)” NEMHEIITTH 5,

Piaget DFTEE “RE" &3, oL H%kar
TFTIAITEZLNBMETHE, ZNaA>T
7R 2BNTERDPEAFTORLHLERT
CRAE EEZ, KLU LI, RRIIWBO
DO WRELICHEAIE» N THH 5, EEHLL
TEELLY &2 ‘RE ZAEX(GHE, B
IR L E9)EIL, T 2Tk~ "conserv-
er' % BETHERL L2 HN - BHOITDEH
BRHZETHS,

RE BakRIcE, e uBarERE

GINTWBH, ZOHRTIE, BORE, HR
WORTE, BOREO=Z2OBESHHEL LN
ThHHERS, EBE, XX »RILZTH 55
o v MEEKRRBEBENMETH Y,
oI MR NEZHIZRILE LV FREIC
BTN THD, 72 “BIT” OFEZHII,
HMBEDNRFOMETRILNZLDTH 5,
ENREOBBICOWTIIERTLETLH 2
¥\,

(2) BORFELXNBEHENRE
BOREVMBE 23T 7R M, EF
THENEWCB N TEDONRPONREIZ DA
BKHET2—EROEMBICZKFLVw—E
HEREIND, tWIHILDTHE, Lzh>T
ZDBE, ‘BORFE I NEEIREICEE
ENd, ZLC EBHNEZ TiL, Z0EEBRD
2O BOREIZ ZF NOBEBNRILHE LT
LML I HLDLUDTH S,

Mz, “NEHEORE KEEINLG L%

“BRORE" 13, BBOWICEENLT 5 LHRH%E

DHBLDUNDIES ) H, BOBRFIINRED
BREVBHBEINTHIRVRIESZIN TS, T
BORBBICFEHIELDBZ EiEvw, LT,
HEMNZEZBL THRICEDLNLTY 2 DI(3,
HEEDREFEOBMENHTTH S, (EBE, Zh
LT, MRIZ—ERENICE L ADHERET S
LOTHBM%,) LEzd T, “BOBRE"
NEHIZ, “NEENFEE OBHICHEERT D
BENLNTHDHEERZLI. 22T, BT
EahEZ 5 kT, BEIELNUTHORM
PRI A ET R L, HEEIRLNTWD
LORBHEINDLZEDXLVDTIR LW, &
WwWHIZETHE, (B2, XFEXIOWTE
NOBABOEI» BEERINLIZ L LWL
) B, KB H-TLRLETHE">
EwHmERIR, <EE»XH-TL "FHU
LD D) HEERICRRENT, AXK
BNBERELDTIREVE V) DY, EFENR
BTH5b,

“BOMRA"IE, PiagetH'S J AR, BHRZE
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ETiREw, 2% ey, CRALETHE” 4
HHLHELTH) “B"HE- & NI NT
WhAWFELICBWT "BORE PHEIC2
na sz, #niz CHEENMREICEER
AN “BORE ThHohb) Folfihly
078 i 7 AR B ol Nl £ T

(3) Bk

BEORENEBHIITND—o& LT Piaget #°
“#H%% (compensation)” NEZFEHEIFTw»
LI r#, RiCRRE, LarL, RELHER
D OMAEIE, TAEBTHDL, EE, BOR
HORMTII, EANRHPNEHICH) 2L
Wk, BEEROEROHELERT LI L
h, LG ETHL, LesIic, BENTON
BRTE(BELIEINOEL ZOBRICEDHT)
BAHET2HEELTH “HE 2R/REDNH
WoHBEEE LTI TLHbHTA LI, MR
MOERD LI H £ THY KT 5 RELE
FnILnd, BEENTWELITTHS,
EROMICH AR, BOEFRIEESNY
v, ‘MR nEZHICEK-2:ZAT, ZE
PUTIZFE L » &) AW EINENAT, 8B
DELEOHEICEETLIZ LI L VWDTHD,
EOREEEREOMETELC, BOME
OBETH B, L b2k, PiagetilBWn»T
13, BREOMErEREFOMBICELAZN
CLE -2, FiU, BOBRFIIHT ST
FLORBERER KL OMERREZBEL TR
F5rL, ZLCHEL L (EEEOMELE
AT LTH B,
BORBERBOMESOMETHL L, o2
Gt~z r0I DY, BOBHEIEH L TR
ETLBOBRETH), TOMRHEE, KRETH
F2Lr5i0, BRBROLEEL»LTHD, HD
BOEAICIE “RE »pEEINTE), I
Db BEVBEIIZE ) TR AV EW) DI,
HBOMBTRUCEENMETH S,

1-2. BROEXS IVERERELTOR
DR%E

WeRDHBREEZHTHEBENTVE LD
i) BRI L ORI OV TORRIEE
B EL v, ER, flid “REHECHER
NEZFBRATELY) RELLVWETH S
L, $BECHEERL 2L & 2L OEKED
HMECREIN TR E ) »IIOVTYH, #
RIRERMBIHS), £-T, HRDT—2
DREERHE L CIRRICT 5 — B2 R0
ERewv) o, wELE »1H8Ln2 LI
%5, [35 p.190] i, D &E D& L
»Hb,

RETIRIE conservation is not a fact of nature, but
rather, involves logical subrules appropriate
for certain phenomena and human purposes but

not for others”

&T, BEOREVBRBHNLEETHDL L)
ZrE, ELIZESRATEZD LE, BOR
HERBBEROZ ETHD L) EwmIcEZE
T3,

BORZEIC BT, NEWOERITHL T
2P e—DERIELTITE L%, £2
T, BRNEPOEHOMOIMIKFT 5 &
EZTH, REEZLEY 32w, i, (R
#95) BRRHFTHLEZTY, (FRIER
BWEETHI05H) BROCFENPEL S
i, LT, (RET D) BRIRET
LELTLBEELEWELTYH &L, MERE
ZH—DEnI ik b, BOREFR, L1
BT, BREN—DDEENEELNTH
LG F e Z g, BRY»LETHEELH
HT3—2nRHERLLT, BORFZEER
LT EhHEE,

(1) Bl 213 (38, p. 133] TIE, 2&NLHic

SUSONISY (I QAT I

RRTETE the fact that quantity remains constant
in some transformations - is an empirical
or experiential discovery, not a matter of
logic or an a priori aspect of what appears

visually.”

(3£2) BRMWBEETIIH-TH, BELIIERER
SICOWTHEETHY, Lid-> TETHEE
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Thb, al coordination of the subject’s schemata.
Before children acquire conservation of sub-

1-3. ‘R ST 3TN RED stance and weight, they already have the

EREMBOMELIILH L L TE#EBRNE
BYMBICE 25T, BECDOLRER
(EBH) LEEHOMBOERIFEANILL T
Y, ToOMICHEVREAINTETHS,
AR BT —=icBL T3, Piaget B
WHURZERELTHY, BEHTIL, 2T
Social Learning Theory (Cf. [1])%2F
5T EHHED, ’
2EHIE, RE (BRERN)NEBEIER
13588 &5 DR (stimuli) & L TEREAFEMRKIC
BRiBLEDBICHOFETHDL I L%, ERT
5,
#1755, Piageti3RkND kL HICEET S :
LEBEDONES LA DL E, REVERIL,
BENL >—HEOEBRNLUBEELNTH S,
2%, BENRBRRETEHLEY), FREFD
B &) NERER E, B L v ) SRR
FEHEDHWIZC, RIZTHEERSBI L
bNTWEHEYN, ZORFHOEKIL, LK
BIcReEHNn T B," ([29, FR p.16])
IR ARG L LT TRERT L, fu
#H (H2) o0l - BERERBRTLIZ L%
BRT2L0TIE S, BREERIEANICHS
BYcEL, BEL, FLBELTEOHRS
TURBRLBBELZNTHZ L OKEREY, K
LTCwb, L72h -7, Piagetid 2 2T, HiE
BTH) uh s (RKIICIE RE ICEET
BEv) ERREEL o —D0BMEELE
FBLTWELITTHE, ZHNIZREHRTH S,
Piagetiz X 1UT, ‘% 133%/E8 (operation-
al) BEOMETH S, FRIEHNEEL, 2
MBgE 2 (cognitive conflict) 28R 2h %
BRLLIETIHILESTSBLNDTHD,
KR [39, p.85] B HDBIHXIC, BHIN
Piaget DTATT2HLZ L7k L 5 ¢
“The principles of conservation derive pri-

marily from the inner organization and mutu-

conception that adding means increment in
amount and that subtraction means decrement.
By
an organized whole, the absence of adding and

coordinating these two operations into

subtracting is eventually seen as meaning no

change in amount, i.e. conservation.”

Piaget DTATTIINL, EHIIMES L
TOEN_OREWLTHBER Y, £, Zm
B EDFE LORNICBHT 5 2oicit, #HE
DEX % ES B X 2. — (cue) & L TPiaget
PRI TVWENELLEALLNE, FELDOH
THMENX 2 — & L CTERBNRILL 21 H
BLTWZTiEe 63, F/, HriiEHrs
L T b Piaget? “HmE” rELLNE, F
ELIAL Tt s v, LT,
INLDEENIE, HRE DEBHPiagetnE
BT LIICHERNL LN LIE, RlI) B
BB INZ LTI UE R b w, L
L, 2OZEREELODEI Zor® =
NOE—ETH5,

A, BE oEEIAYc, “EHET
RENZTHE L T “BIEHRE~NFEIT
EOMSTHATEZLNLDOLE I V)
ZETHhD, EWR Zonkx RE I3, &7
DHBICBWTRHEINBHBRAE L TEHA
NI L s vhs (HENZLA =X
DFIEIREBRN TN L LT whb), Ih
LEMELTHES,

(F) MENX 2 — DB D) HRMR 28R

ELTERDHE “HE rv-hBE LR

fLEEE L THEWZLNLDTIR LV L v

&N, TITCHBEILLENTHDL, HRIZOW

TEZIE, EHEORMEIZ, #2E (FE) 3, 8
SALBICEL BICE > THOF/ETHBISHEE LW

EVHERT, ML LNTLEENEV) S

ETHD, EBE, C.Blondelid, “KB" AN
BOFEEEDOBENE L TV BRTIE LW ERN

w3 ([3, p.57])
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2-1. ‘®RE RBROBIFH

Piaget ) ‘(77 £B(§1-1, (1) 13, EBED
HBRENFELLICHBLENCEESEL LW
IR ESTDE, THLE, BBRHCHLT
DENZONBAEZLNDE, —DiF, R
EHEM 2 HEERT 2SI VW TBICES %
ZEL->TWEHA (BAI) THY, bH—
213, KM2BET 20T hehrFLd
DERICHDTNITE &) A (BRI T
Hb, Z0o0BAETIE, FELRNTLERSE
DEMDOBEHRAECHHTLRL->TL 5, HE
I T3, ERENVEMIZ, FLLICHFNDEZ
*HRECEKBEIEVCIRLTHSE, BAUT
i3, BRI #ERT A2 2@RL, ERAEIC
MNTBEHFDEZ BEN B L CTEBICNIGYE &
EVWIHRLTHB,

BAT BN RAT 2888, "RE'
EBROBRIEH—EL, H{FTL RE’
WENEELZHLPICTE2LDELT "R’
EBIVRILT B HONEH—%EZ 581
BLBETHALI, EvIindy, "BRE ELBRT
R EBOEEZHLICHKREDIISEE
LicBWTTH), "BREF CEHLTOHLVE
BhreZ-TLE)—Lizd-T, 3128
BLIJELTWRHEBRED RE BAIZD
YNHEb->TLED BHOHTKREEE
T3, EETEE LT "RE EBRHFKR
HPREEN LWL THE, 22T, ZOHA
Dz Eic k- THEZLNDE "RE EBD
BAL&H (FBELLD) %, UTICETTWL
ZricL&I,

£Y, <HEE>R (23a=¥%—Y3ar-X
gANELTO) <EM/BE>OHSHTE
LICEBENTWBIEE W) DD, FHFEL
TETFLNE, 2T 2iE, FELHVETORE
D TRHARI > T2 2BBETELLZHNDL
BEEMGTHDL, EB, EREBOFLELH, KD
LNTWBLDPEHTOHMTHE L) Z &

BB (Lr-T, Ok, <HUW>of&
PEICHSENICL o TWT), BHINHKEZ

ML, 2LT (REEHBOES) AEER

FLTANEZERBCEHAT LI DTRIT
i, ERICBIT2EMCEN BT
v, FlziE, FELAL»BLrEFEhRLNTR
LT3, L L<HW>OBE—FIcE, H
WHC BT BIE - 38, HMTOTE, HM DR,
EOBEHYV T 2D TH I —% b >T\»
i, ZoEMIZ, Frilct->TIER
KAD»BIPDOELLh—FRBVLENDEN
SIELTLY RV, #2T, BWICALERYL
HLRICAP NI EICIEBEEZBEVHR
Blcd, InERELTHEGFEL T3 L
B9 2 Xi3HREV,

Hiz, J.H. Flavell %,

----- the child — lacking other-role orien-

tation —— feels neither the compunction to

justify his reasonings to others nor to look

.for possible contradictions in his logic.”

r T3 ([10]), “lacking other-role
orientation” (Bl b, “egocentric”’THd I &)
13, HMOBHITRHBEOFRBICNTSFE
LOEEF L VIOREE HEUT —OBER
BEY, ZOBRFNFERL L TITHEEEINT
27w, <UW> o) BEERX»ERENT
Wz Eh, EEOBEANTLNLEbILS.
BE O EBRBROKMEL L ToFICET L
5 LB ni, HMOBRSLEMOBTERS
NTW 3 HREOBEVHBRENT L L ICER
ENTWBIE, tWIHILDTHDB, EBRED
BRELTw32bYnZkE, FLELIERICE
FEHTWBZEED, —HLTwLiTTL
Litwv, ARENZTRLNEL—DOMETH
5 LhL, ZZTHICERLLVDIDE
DZETHB, Hib, FELIPHENX 2 —
(cue) LTV B L DDOHIZEEHTL VLD
PEINTIELEVWAENIZETHE, P&
125% [35, p. 185] DH D Piagetizxtd At
B, TOBRICBELTHU L LT, §EY»H
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“Because he was concerned with the proto-
typic growth of abstract thought, Piaget paid

little attention to situational influences in

either theorizing or devising and validating

his task procedures.”

ZITHREINTVWAMEIC VW, KEBT
BHTERY LTz kicT 5,

Blc, ‘BF E£BY CRE O CHETIH®
BENTFELLDHNEEZLDINTIIL VI,
rwIingETEI., RE EBRHFFELI
ESTHLWRBNBT2ZATWBR), £2
TR LHIDEZEIRI>TWE, £ZT,
RE CETAFELOBERATORI—
b, ‘B EBRKFIICHLIICLEIE
LT3y n—%E2TLE) &) %FEEN
BRI BDTIR LR W) Z EH, MBI
%5,

g2z, BH BEERL, LERE
DBFEHICEFNONEILERT Z & THHTF
LR RITEEZENDLNTH D, &EZ
Twa, Lid-T, H#E EBRTIRE’
BB RSB ENHEDHEEE, BB RE'
EBOZLZFHLOHBETEIC, EBROFKRE
ST AEEIRI->TLE-TWBERD
NDTHb,

(&) » Cf. “eveeer nonconserving children inter-

pret ‘same’ as meaning “look alike”  rather

than numerically equivalent.” ([36, p. 403])

2-2. ‘RE MEMROF1-—
1) BEROLVWLD X 2—I2&8NTLE)
HrH

TRz E i, RE ERE, 2D
Ek PR L TV A FEN LSNPS HDH T
BBICOIZBZ LIR30 HB LI UTFE
bick - T3, EEMIC, MEBERERERT LD
b, THEETFELHRIRIILLL VT
ro—oiz, ERPELLHDX 21— RHET
LIz Ehbb, FLTINLE, EBE

DERTIFLRERD 5 VIIBRRINTREIN
Ey0hXa—rLTFELCRITRLNE T
Lok, B ERIERICEOFERD
FEESIZicks,

BREOLVLNEFELHIERLEL X 2—
KL TWwa 2wy T kid, LIZLIZHEEINT
ETwpZeTHE ([2]BH). 2L, 2O
SlCELCRHE: TREE, FELOMmEESLY
b, EABRENETHLEEbNS,

Ma, [{r%2—rE3NEXETAIE T
v, FEOE®RITICE->TkE S, L
L, HEEFENL ) ICERITZICEL,
WOF LN RS L TOMBERKIZE,
FHRE VI LD T, FHUS, BRICELT
BARESA—7>Thb, Lizdi-T, HE
ZicLTANT “BROLW LDEFLELH
X2t RELTH(RLEEL2B/ETY),

FREII T VWbITTH 2,

Nk, ERPELLDHDNX2—L L TIFE
B DTIREVEAMLAEET, FELHH
230X a—ICHVREWIHAELEZLN
9, ZoPh, “HMICEZR LwiiTh
XL CHOFELNRBBOLEHHRIBIZL - T
<%, Hib, AGNEZNORHENI LY, &
W EREPHTIEIFLTHELNELT
CEITRLERT LS TH S,

REF ERTIR, WROERICEYTIHE
RO A DAFEN L X 2 —TH DA, ThD
WML D ER -BRILFELICBNT
RLTLHNLDTII R, £, RMERERD
I FE LB NFEREN L ERE X 2 —
KT 5. B2, 2ENL ) LHEHIHS !
“In an endeavor to be “right” subjects may
pay more attention to the experimenter than
to be the object being manipulated.”([19,p.198])

LaL, FELINEWL N VEREOHI
EEZMIT 2 LV HIHARTL ) FENL NI,
DENZLTHDHEEHRIIEZEZD, AL, T&
LANEMICOWTHOHRELZLET 4%
Lo ThwhwidlicFIrbMnERLIIEN
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%, Ld-T, ERENEHICERNL >~
FERDBZEIZLD, LI ETHDE, (£
BE, BEICER 2D 3 BB E H T IUL,
MENRROFE LBV HDEH) THS,)
ERPEL ETHROLVINETFELNX
2—RLTLEI ) BRIZ, &S, bhb
NHPRELTLE AL "HBERRATE O
—ONREABELTI2LNELT, RESN
BRETHD I LB, AENBARENLNOAIL
N 2FELNEENLBE - LB (BR) %
RIEMR & 9 b oo— i, BB TR
ENBZETHY, RE EBY RE E
BLLTERZLDLHOFRTHE —% Y
BT, BN TRITRIZ L LTV,
(2) “Methodological Studies”
FELHEREPEL DN X2—ICLTLE
FTHNELTEDE I L LD DB RANL
iz, 2u v, B2, (19115~ >~
7" (labeling) DEEEHL T3, HlL, #4
CEmEACLER ) RE OERT, Mit#
BF L7223 D% “hot dog” & M3 “rocket”
EERPICE ST, FRFLCLZLNE
“pancake” &3 “flat rock” X IF&LDIC &
52T, FELNOHMHE-TLBENINTH
5, zofh, B ([33]) &», ERE
DIRE, RIE, FORFLEN, X2—IT%
2L L THBENTV S,
22T, “fRF D “methodological studies”
LY 5 —EnRR— [16], [17], [36] %
EHRINICEEING—ICEBL AW, £
nHiREYT, ERE2HES ETARNTLWI L
»'% (irrelevant feature) 2 F &L A% 2 —
LT3 e ) BEBRICLD, £DET,
“an accurate picture of the child’s conser-
vation status” ([36, p.405]) #4533 72&Hicld,
Piaget D3g#E L 72 “fRE’ MFRELHEMICT LY
Lo ) L2 DIMTHET I EPVLETHD
LEET S,
ZITRTEHIN LI EE, FEI0 R
' RBOMMEFANDICTIZFELORENIE

LWhEE > T2 RAZTTEIR+27
EnH I ETHoT, Hib, WEHVRT) TH
> TH ZNHVERICHT 2TERICEDICDLD
TRV EVWIZEEF 2y 7T 508N,
BLU, BT 2TBBEICOWTLEDOL
BROTKRE ERICEET 5 Z L DLEYE, &
mESNbITTHB, FlzE, [17] T,
<BMOAEBHE>IZ, BROHDZ LITNFR
123 2 AER, BRSNS 5 TER,
BREIR ST 27ERE, HXF%&EIT S,
LT, ZOXETCRELIMTHZ L #HEL
TEBWENHERREHEL, M “RE
DB A HEET 5% (conservation cri-
teria ) #HE—HUCHEL T2 L\ ) Z &5,
“methodological study” #BHEJE L THITH
nitvws,

Z N & 512 “methodological study” DFRE
1%, PiagetDHEmHIEAMIZZN $FICL TER
MENFELZHRTS, Vv il eThoTz,

‘Piaget D ‘fREF WL, < “RE ICHTE

FET28MREZEL V) oY, BEINLN
HELTEEL TR EVEREBIE
ZLICRBOLL WL DTH B, ZOHHED
“methodological study” T3 ZNF F U X2k
BNBEICLDE, DD, EREELDH
DX 22— LG TRETELCLNEFELNE
Bicxa—icLTLE ) &) BRIE, “meth-
odological study” ICBWTRATT 4 THE
BRDLDTL DLz,

LA L) Ty~ EENEZ TIE, Z
DBFIIME N KT, EREVLHNMCR
ZLTWBES L ad L FEBICIZRITY
ZnWE L nyZrE, RBLTVwS, LA
> T%72, “methodological study” i2 &> T
HRERHRIEIC 2 LB LA, EBRENLD
DRI BEEVBICHEEL Td ) T
L%, RELTWEDTHS,

() EBBICRZ Twar 2 ZL ML, X

BITId % v, AL 2 0B ERICl > TZ 28R

B REOFHE» S DTy 2 IV HZEP L
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EHBNTH D, FEBIZE - TUIZ DK
AWK, BEINENRTHE, LIH-T, £
BEICRZTVWBLDRFELICHIRILIRRT
WBLDTHB, EVIZ IR ELLENDTH
5,

2-3. RBEOBRADTIFIZOWVT

Piaget ? ‘R’ EBR T3, FELIBDR
Ficront 5 eBA-TF (reasoning) #5 2
3T 2H»2RBI LN, BEELTAXRZ L
IS Twd, FELH BRE ICEREL T
Loy, ZoBHITOLHICK
HTEDHLTHB([27]), Blick~zEL )2
(§1-1.(1)), Piaget »'Hi% & B 2EHDIT
13, @i (“EhiET), “addsubtr”, “#H
B OEZHFOWTHLERAVTVE L)LY
DTH5H,

LHapLIZi, ey DEN_DO>NDIE
HREE L TLbEND, —DiF, <BENE
HOT 2RO LN TENICEZ DD EV) 2>
77 R+ THRBENTF L L RRBRENEH
2, FEDLOEEUMHERICA - T 5388
BRE2EBRTDLDTHIONE I P ENVI T
o, FLTY ) —2IF, BORFNEHOT &
L CPiagetdBiE & BT L 0h%, AHICIEY
BB > TWB DR E ),
BEOHEBADIITE L TELL LN L2H 5D
PEID, EVITETHS,

BT, BE—nHIcoWT, MEIR, aa0H
¥k BT 2 720IcEZ HENSRBIILT
LLMA 225 H T2 4nRBEBER TR
T, WG ZEIicH B, HENE, AXLPD
DHEFRICEOSWTEZS, LirL, 2R
BRLHECEANRILTE S Z LI, ELHMH
THAHH, ("EHBEWLHE" i3, E, 20
WAL > TIL-» TV B ABBREZIEI B2 &
®$%®%w?%6giﬁﬁ%iét,%ﬁﬁ
f——%nu%gm#&mﬁﬁ@aaﬁ

3, EBbd3NnT3 b@@&b“‘é%kﬁ!,’c
%Tm&mf%éo

H B,

BREOHN 2 BHITE L L) REIX, B
BWICH L THT L L BREYIC % - T e\ 505
FBRE, ZERRPAVTHRIICTSILEE
KLTCwa, LrL, ZEETELNALEHD
FiE, wWERNTELEE» S, REFICNT S
LM Z L7256 L 2REBERORREL T
BFabiFicizvdkin, 20, L0
MICIZE 2 L5 ICHRICEZHMENTLDTH
2L ENLVLTHE, FIZITRIFEEZ L
BICE->TEBRTHLECHETEHTILEDT
ENMNX v 7, TNEPLZLNHI T ZITE
HLETHS,

g7, iz, FELH<FE-BRSOHREE
AL TENRELIRZ T THIH T, RENHE
HOT2FEQICRTIEPFERELDODTH
3%, FREMTL<BEE-BRE>OBRMTER
LNTVWBMLERR L, BICEERBELL TR
z2onTwThlwbiFTthrd, 2L T, L
FELHIEERBEL L TREFZIRI TS LT
e Lzs, HWICEFEOEBEDITERT I &
12, B, BE2<FEEBE>ORMETH
RICRDZEFZERTI2ERIHZDITTH D,
Fryizzonrs, <FE—HAZSHHRMTE
OREBFEZRDEVIF L WRBEERDFEEANE
FEINTVD

L7 5 T2ZT, ZoORE»BEmD L DH
Eo e, B “BHOTLT L v Bar B
DLDHE I pH, BBIZE->T %, BERT
s, BEOTOFREIIFEL L TRILL
TnwZ ke b, Bamors, REIIRLT S,
LA LEFZCRENCEBE L RN
12, REOHMHR > T 2RBEREELL
Twhwordanivy, »<LT, RENE
B 2 F & LI T Plagetnfiliciy, F& 1
N R BEICOWTH—FH L BVviALD
o, LEREESDEEHLVDNTHS,

E-OMBIcOWTIE, §1-2 0% TBEIC
BEEHIONTWE, ER, BORFRH HHE

CETARBINEETH), TR0 sE
EICHEMRE LORBER L L TEOREFNDH S



R BEEROBBCOVWTO—FER 01

Uk, REOELLEEIITEV-72LNDE,
FEMICENB/L VY,

BE AERPERH 1 VIIEBROREDHN
L7257 HNEENTS “addsubtr” %
‘BT, R o2 H TR, FIZIE CRE
' LEETHILNE L THKENEZ LY
5, Piagetd 7 4 7’7%;:?%&6( ¥ TEDL
£35:¥ 5%, KEORICOWTL—HE
BRENEEZ2EL TROBREOUMICIET 2
H, F0bHETEEZHICEI-T, RELEZV
Bobrzehrmbnd tiicikd D) F
BEIThIEELEWTHAHH, LarL, 5
WL EERBINETH 7)) — L RBERORZ
DBICEKBEVINDIZ, H->TEELHETHD
IHicBbns,

&E#3, BRI “EhLT EX:iiH
SHICESEEINTVWBEHERNZ il b4\,
LEZ B, BROToERIZ, HetEe
LT, ZEWCEENTHS, Lich > THIC
iz, Hepyiit c HFEICIET 2 FE L
LTLAWBInszeonn® e, 4
By 7csRAL - EWEh & AR TIE, BEROW
o “EEX%h” BRLEBETLIZ LICBLRERY
WAHTHD,

T3, BEFENHES, ZRUCHT 2EHDT
O “EL4%” BRIREDE I LL0r, HIxE
DRFEPERITENIREZENFLELTH
FEIbNbNOBBENRIC L > TRdHEI»
EWwHZ AL L THETH B, BORED
BRBRHBETHLLUL, R, KM, E
L, brWwidfEHKER, F0EH%LNT
H3" LEIE M EIZE S,

(5£) EB, Piagetic & - TH#ifEE SN/zEHD

FoRR P EEEE T LG, §3-1TRT L

2, B nFELICNL THHEEETRTH

% (e.g. [44, p.146]),

I “]E BREXORE

R (BEER)— ML, RE ERIC
Bl 2EBEZENVERI~D “ELW IGELH

HETWw3RBER— BB L2 BaREED
TS LANRICH B LD EEET B Piaget
DREFIIHLT, HRE WEEFEEOME
LALTHERIL I —FHOLBLLTHBZ
r EBRciR~ (§1-3),

Y3 - Piaget NEERNMILIZHHH B
HEHETHI LI, BREITTERTL
i & 4, K.Popper DEEaZRAWTEY % Hid,
“falsifiable” ([30, p.314]& %\2[31, Pp.
IINEHLThHB, £, EBHOLE» LT
bE, ‘BRE PHEERNZ, FhoBEEMNRE
MEENZBENEEIZIGL T, MEEINES
Y (R/ARY/S Eit, “all or nothing” T
hd, LdoT, FrUIER, VT4 RRE
AR e S N R IR E T e b
2% 513, PNt wTFELLERTETL
FIRTNLDTH 5,

5, BEOEBHLEEEE LT RE ~
NERHH B Lk ERL T\ 5 Piaget DL
BhbToE, HE BEERICoHRC
HoTLHBENZLNEV) BRTEHRNT
e b v, 72, CRT EREL %
NAREET 2 BAEE D BN ERICET 5
LOTHD, “BB” OFETHLINL, AH
Bz FNERET LI EICIRETERENSH S
LEND, FlziE, T EiFREL THERNH
BIcR R H S 2 k%, Plagetii2ENL Iz
ML DNTHD!

“Adequate verbal transmission of informa-
tion relative to the operatory structures is
assimilated only on the levels where the
operations are elaborated on the basis of
interi-
this

actions themselves or operations as
orized actions, and if language favors
interiorization, it neither creates nor trans-
mits ready-made structures by an exclusively
({28, p. 119])

linguistic means.”

Hi-, Piagetiztiuf, FEoL74E0T
CIREREET, NA LTSy REE
vz ka5 (029]),



92 SIRKFHEFHHELFERR

%95 BRfIS8E

L7255 T, ‘BRE OBBcET ¥R
& PiagetnHidiiz, 'REF FBERAOER
BRI WTF E LI L TEHTEHEH
AL D B2, BEIC—HNBIT
LNd eV BRICHD, FLINEHET, £
it “falsifiable” 772 w52 kich 3,
- &Y, PiagetdFEdid, “REF EBMER
DHLHEFALPIZENE L EE® (THBIT S
N3 E ) EKRTY, “falsifiable” TH 3,

AETIE, UERXTELBEL»L, Hn
Frylcsirs HE BEEROEBOTH
HEE-TAHABIEILT S,

() "% FHEEIOHSEEEHT 52,
FEHICN LT RE ARSI eaRIL
NHBEREBRENRWHEET KREF BREEA£
DLNRX RE BREOBEICEWFELTWS
BERRTED, BE BBERXtNLNED
vt ) hHEIRICHEETIBEELTT LA
*, LaiFnida biv, Tokzoicii,“Adults
of the African Walof tribe seem unable to)
understand conservation of liquidy ([ 6]) & v»
S HCOEREY, BRIELZHPLEDTH (L
MBI D, RE ST 5 LBSULIFR
FLTIE, BhsxitBickhsTFrio RE'
FHOKME LB L 2L D2 BH (B,
[14], [15), [22], [32], %7z, REOHEZM
EicLz[12], (18] & kbbb bd), KD
Y- TEHINLNIE, ‘REBBERENLD
2DV T ORESALHFRTH S,

3-1. ‘R%E’ ORPEROTRE

R WIRICEET 5 Piaget OREHICE
¥M8z, ‘RE BALRANEENITEOWEE
M2 T FRIE S\, B 21T, Social Learn-
ing Theorists % “fFHEN L —=27" W
SREBOTIAT L » —HOFRER, THHFT
LEELLNTH B, FEITIX, TNk ) Khf
Rh b, Piagetd #7573 —Ti3 “JFREF"
THENEHLWFELIINL T “RE R
HERoeETEEE S, FA Lo T ZER
T3

() UTICHW) EFamEiR, 3FLLEER
FEEEZFELLLTWB D T3 AV, 7277, &

7 RBEROEN  EHORELHNT S22
HOMEEEZTWBELD, LWV ) EENHNH»
5, FNLIZWMN EIFsnTwa, B, &R
LTI, EEHEBLAWER ) BRITR
ENBNATH D,

3-1-1. ‘BRE' BEMERAOIL—-=Y
R BEERobv—-=r 7L TS,

FELT® ZriFic k2458 (verbal in-
struction) ¥ “£F) > 7 (modeling)” N>
5, BWIZHEBEEN L L ZFNMEFHEIN
T3, BiEIR “REdH ("RFT2) &
BEFRICELT-ETHE")nFR, ¥
BIF2d 74— kw2, fbEZ LITREMC
LTAT% ) HETH Y, ##ix, “RE 7
NEBEEELIHFETHS, LT, Zn-D
HEIZOWT, Z0EHELR T ZETL
&I

() BlzIE, “T4— Ko 2" % “BL" &
WIBESL L, FL—= ZHEOBBESITIZT
BBTH5.

(1) zxixictaieN

SITIE, 3T “REaE 252, &
LIFDOBINFLENEILTI7AMEL
TOBRERNEZBBREICRL TREL LI FH
HEick s {37 #g¥—— “verbal rule in-
struction” (LT, V.RLXEEFRT 3)
DV, FOEMEERHEL IS L 2 ERIFRERE
EDHIFTNLZEIRT S, (BL, “V.RL
NER” LIZE-TH, FOFEKIE, VRIL Z
WL 7B oBIcERENENIHS & W
SZEThbB, VRLICE» THBRENTED
H R BRELYBE/ b MRBRTED LS
2k B, EWIBKRTIIE WV,

[2]iz, FHES (55 4) FOHERRIC
HLT, EReEHBEORFEVR.LICL S TE
BEHTw2, $72[20]i3, 5, 6FDFEL
PR, BX, B30 R HEEICER
KNI T 4 — Koy 7oK EV.RL (p.1119)
ICd > TEHEE T3,

—Z



“‘BE BARAOBBOVTO—ER o3

(41013, N¥EALL 2R AICEE D R 2% H
2, VR.ILoEMELRT & & i, i#iz[40]
M add/subtr DHFETIIMELIED - 12 & TR
L7z, Smedslund {3, {M2720ETHZE
DAHDEESICERTB) v Z EHBHEN
< - >N T4+ I XL e@ L THE
A, A LTERICETS RE LFRIER
narE23, #ZTHIZ, ZIpb, add/
subtr2/RL TRE 2 Z &2, “REEE" o
»AELEOERIL, RO RE 2T
rhicbh o T e BT 5, L TER, [40]
T, THWEREENLZEZERLAZNDTH-
72 Do 2EMEERTL LA, [41]0RRE
BRERTH 5,

[2]CiRA S N2V.R.IL OB ENEMMER,
[26] THEFENT B, U, FH (5:7)
FDOHHRRICEENRELTEEL2INTH
%,

(38]Cit, 5,6FDIHERE R, “HRFd
FHORENZ 2L - Ttk REF
B VB TED L ICE-> T b,
Lo L[] Fsicti- 72 “ii” & §Esa~
74— FNy 2k (FELOBEICE/RD
Fhir525L0) OATIE, [11]TEEREEN
RENFRIIELN T W iz, —AEM
DEFTFRAITIY, 74— Fy 7DHDEEE
HEBROMICHEEEIE N,

(9113, 4FDFErynBpLATHVRLICE
5 BRE 0OIREIrEHTLIZEERL
Piaget 74 & D THOF & LIz “EEFE,
&l “BEET BUALUEELRT2Z2 L%
BETZLS, ZORRIIEBETHE, s,
IR TIZE LIz, MEEEEE&T 82
DB ZMMAWT L L BERRIC BV TR
khbbTbnEhbnwiy, B, ES
BOHEEEE52 574 —Fy 7 (1) 29K
BLAwEn) 2D, ERIN TS, BIHE
DRERIE, VRILODEMEL W) Z L L3
E, IR ERY RE OBEREZITHE
SOBEIZIE L7z “all or hothing” By 7 MY

DLDTHBI %, FERLTWBTHA I,
%L, BEME OTICRENLNE
LCBEAEL 7 ) ¥—3 a > 7%, &L
2t BOTIREAILE B EL LT & &,
THEL T2, B, @ik, Friicko-
THREHIWEDOLDE L TNTNTIZHELT
WABREWIRRABEZICEZ 23D LY
WEWHZETH B,

Wiz, ‘REF ObLv—=>78rL TOH
feikix, [4], [7], (11] % & TEOEMEIE
EENTWS, [7]1d, 5HALUTHFELIIH
L T, ¥tonE (substance) £ L THK
B B &, (4 ]oms, B (5
2) FnFELIZEZD BE B, LI
ftEThL—=> 7L Twb, LaL, Eic%
F209], (6] Z2nMDHELEHRL T3
L5, BILESRI DLV E W) DIFEE
NDEITH5,

Boy5 ) —= R AR, BE

BB N 2REEE (2

oEER) THD, Liso TEACIREE
B LTHRbBIEIIRD, 22T "B’F 0
M3, o (BEMY) HRIEROZTE
B2 c T 20 Thltiug, FHEICIZERL
bt Ths, DN, Fhi, HEICL-
TWBEBNAT I —RNROERRIEE BRI
fEL, ZFLCINLICEFRTILDELZWY
DR (cf[11]) 262 T B LN THITF
e b, &2 A%, bkl 2heso
HEETHN—FTBLDIH > TEnhv, =
NZrH, FENRLEZAH, PL—=2 T
ELCOBEILENRRABRICZ > TW5ENDT
»Hb,

%B, HEMZRIL ("ELW") ¢ EENY
i (“IEL < Zew™) T3, —f&ic, #iENH
Do L NHEELZERIBLNL DT TH LY,
L, MENHBICLHT LEVIHTETRS
~NETH5 (cf[9, pp.139, 140]).

@ =7y>7

SEIZ, HBE ETFALBEEIELIILH



94 FIRRERBFIKE LEME

#9%5 BEFISSE

R EE L TENTEI2E ) RN
W%, ENHITFrIEICT S,

(42113, /IE1EENRICHEED RE %
Mg FDOEFNALTIL—=v 7 LT, 2N
7)Y ZREV.RL 25200 ThH B, #
B FNOREMELII-> ZIRL TV,

(341 Tiz, €T > Z7RREEDHMI-HEY
5255 (4FDFELIERLTYH), RENE
BoFIcBEL T3, REHLbL Tk,
LdL, 4FDFEYICET) > 7ICEBER
nCRE br—=>7%RAE2[4]TIE, T
ELIRIRFOHMBRELIERL T3,

[45]i3, FHESH (5:7) FnFE&b a2t
KELT, ®F) > (HELHHAOBBE L
FHERT) LETEREEBEE2RLOOTET )
NHEERA TV, HRIZ, TWHEEDIEEY
BEHETH, STEEOHE»ET 78N LB
STVwBIE, FRURTFHRENLLEIIC, ®
F) > ZEETEENHRANRROEREZ L2
T2k, FRLTWS,

[8]Tid, T (6,7) F/IN¥E1EAEDS,
B0 #E EFADIGBNBRET, H#E’
PHBL T3,

Pl, ZEiFicksicdreT) 7% R
H O rrv—=r7nFEr L TR HREE L
DBIFTERD, TnbeBER2RICITE R
F =y IRV EHEN TV,
iz iz, (3713, BENHEHSIICEI N
B> CRIIZ- 723 BA L FTT 4 o—% 12T,
B “H’E 0 v—=r 7% H#ERIC
LTI E#TW5, 72, [18]%[21]13, 4
BHBEVTFELI. RBE obLv—=r7%2R
ATHEIN %2 RIHEOHTH 5.

3-1-2. ‘B&%E’ oW

VRI®2EF) > I7OK#ECE S #E
V—=2 IHEHMT D I & BEIEL TAE L
BEENDHITFTERD, ZRLOHIZIE, &5
2, bv—=rrnEMMEN RE OREE

(retention) (= b RAsE V) 2 & ERBEL TV
2LnLHs, Blziz(8], [24], [42], [43],
[44], [45) »°% 5 TH B

ZIT, HRE EEr CRE ORFEO
BEE2MBIC L Talv, £, B8zt
SR A REE HOTREWL, EWwHTE
PRERRL TBELWw, “RE X, #ic, #
SRR HE - BLnEEFE—AL, ¥E—%
AR LTI TRBNLEBMBRETH L, £
LT, ‘“1RE o3, ZoBEr5IEEZ
T, Hib, {HENENSENLFELES
T TR BRBNL RE BT
LN E LT, BEREOUTLNERETH B,
UT,lmﬁnowf&LﬁL<ﬁwa:59

R 2EBNRIAL CRE SRS
NTWwbEE2n) ZORBERE2EHLONTHE
5Tl b BmiEH, HEBLHR - B
fbick > THREEND L) Dh, EHEDRE
Thd, AT, H% &L, Db
BAEMARIC BV CERICERE - e L TR
L7ZB0IcB T “#m - #k” ¢85, 2
FNFNIL, BAFEKAATHILTE5METH 2,

22T, HOANEHOICETIEREHKE
=0, Olzxd 24052 DBEUTEH T LS
NN $2EZH50DBMFERS DHETH B,
ZZTSEHRETELNE, SHrELNTNS
RN (Fic, H209RE) &, EBn2akEk
PNE (ERK) LT2SOBEENTH S, #
LT, OiconwTo “%8 - 58" »3SizxtL
THHET 2250, ONREE, 22Tk
X7z S HHER L NHETHEE S, F2iE, @
B as o 00 BbN ik WHEHRET
120 “wiL” ZE L D& OONEL B
L” BET "B 2 bk,

W, 02OV THOHERE - EwIbA ST L T
HENTWD EE, SHERICHRE - @wibe L
TENRZHETE L, I2IE, SHBAREN
HHBE—ENDKEIEL TWBZ LICMZT,
ClzonwTonHm - Wb 22N H%d
NELTEITEDEZ EDHFKRBLEHE O



YRR BBERANEBICIOVWTH—ER 9

2SHYL - Tndp L) iihrhroTwd, £
LTz zic, AR EEENE—FNH
A3, VRLRET) > 70 ‘RE’ HH
NEELEFHRRIRBENSG, HIL, OitonT
DHEE - HLEFNE I L LNE LTS H%IT
ro, Ot 2 RBHL¥E2SHELED
LT 7ut 20 cbbne LT, &
BHROERIERIEROITRLINTH S,
SRR feMiE, DBk e, R
BILOSBEL LT RE ¥FHELHAKIED
TR B, THOZENRBEZREEKBICIEE
bLTWBLNELT, [35 p.186] » 505
BAXZTICmE ).
“Children who begin conserving after model-
additional

ing may be selectively exposed to
people and circumstances that either support
or work against conservation reasoning.

For
opinions about conservation principles

example, the child may actively seek
from
adults or peers after initial teaching experi-
ences. Such altered salience can sway events
in the child’s environment, serving to sustain
and further develop expertise in conserving

(or other cognitive) skills.”

URFE HeMIY, 0BT, BESES O
MRS 2D vond ) B bnTid RV,
(Zfick->Tit, 2NEILNBEETSZ
FLbAIH), FUL, TERELToOBAEE
BEDLDEEZDLNTH 5,

() BL, 209 bEARVHEICE2RFLHA
L0817 TH - T(3H»AM), B

—BMOMBTHORFELRAEL TV RITBE L,

3-2. REFERNER

RTE BEFEAMBOBRICKTT 5 Piaget
DEZHOBRT, BT AFIXLELTD
<ER—BHEL > E ) LD —DODEEN L
FPAFTELTCHBZ %, BRI~ Th
RN R 2B EC O W THEAL
LDERBIELHRE A, LRBHIZBNT
12, HR—BEILDST A+ 2 ZaEE LNE

BOAEDHCHLNOLLTRILATVS, L
L, FELO¥ER B MR IRLOR
BT A+ Xoid, ®H, Ry RMEBRE
LT ERGRMICEZ > TE), 20
70k R &l T L b0 BRER R
ENTHBENL LI LTI, BronaN
ETRLVY, FETE, EEOZNABER
fHiF T <,

3-2-1. 'B%F° HHEOWX

i —HELHESRRMICEZSLNTH
BIEETETHLOELT, EERIIZT,
“42FF’ J§% (extinction) (LT, MEHE"
rE3) EBMREEVSTFIIEREI. L
L, “HE" OFRI, HE - B ESER
BMoLn: L THLAIITAZ 2 EMICHS
nboTiRZ v, £1UE, HRE REOH
ORI TIT b Twb, L L, EH,
KRR EEDRBAINSLIC L - TEMT
LNBERBZNDTH S,

“YE" LiE, TR, R BBINTIF
B3 RS EROLE» ot T L)
Bk #Ll-> T, Smedslundic k- CHELSN
72LNTH B, Smedslund (FHOENL I “4
%" OME#rEIT5 ([39, pp-85, 86]):
“On the basis of learning theory one may
expect that a notion of conservation can
always be extinguished, regardless of whether
it has been established in the laboratory or
This follows from the

assumption that notions of conservation are
On the
other hand, it follows from equilibration

in normal life.
dependent on external reinforcement.

theory that a genuine principle of conserva-
tion should be

extinguish, since it reflects an inner ‘logic-

practically impossible to

al’ necessity.”

ZOMBENTICREZIE, “REET A HEET
I2$EH] (resistance) ZRT—EHlL, BNOIE
RELERENA > F X 2L OB ICES D
NEEZT, BLw En) ZENEHELE




96 FRRFHEFREEF LEHR

%95 HEMIS8E

LCHBET 3 Z &b, BIEROF BT
b, EPE, Smedslund |, “HE”" i2xtd 3

‘REER" DEMIEIHEINLZL2EERLL
([39, p.87]).

L7 L Smedslund M#ERIZ, “¥F3irH
wHH»" DERICHEAERLI LT LNLIELY
Bhhrotz, FNEZ AP, SmedslundniFR
LIIHNERER RTERFRIDOEOEICHN
22 kit B,

#lzix, [20)Ti3, EE HRfF 2VR.L
(3-1-1, )T N2 7 N—7"TIZ17TAH 3
ADSH () ¥ L TIER % Rez0ion
L, “BRICHEHF %15 2% ( natural con-
servers)” |34 B ‘RE REEIN TS,
[41]3, BoOHHICHT 2EI»BEBEIbNL
WEWH Tk (S, EBEDA »F X
ENBIENFRAE LI L) &, fRBENL
FEHFEINROMEIFE 2 > TAELE
CTLEIizEE, HEHLTWS, LrbInd

A, BOERICHT S “HREFE" NiEHRL
“RENL—LT RREZ LT ENENE
W7z e &, BiEIIEREES EE- T3nh
W, EWVI T EMNRENTWEY, ZHIFER
ET 2, [42] “MHE" EBRZBEEICET
2L0THY), HFEBZEIAEELLNTHD
2 VRI Z0L—7% “HE" L E
RECERFBELTI LR, RHLTWS (V.
R.L 2ZF T w7 L—713, #ic "RE’
FHEINTND),

(34113, ‘JERATE OEFY > (2T NMEB
EYICEST RE yRALTHILE, £
R BB TLN, BboT, BRrL
SERE OBBEIEbLNL LI LB LR
®HHRL T3,

(23] Y ‘FERE ~OBEIEIE & v ) EH
BERIND, 22Tk, EHINER
HADEX L W) LNiE, FRAYFRHINTY
v, {HL, “YEE ORI - 2l [20]%
[41]nB AT ETIR %V

() FEEFLrAHSELHIX 10X (8§14,
(1)) olEELEH 554, (MEIZE:, EFIcL
S THEBIELIDE I LNIED L) XX,
OBIZEZ N T L% v, LELIDON—IL
Hla2] TIFF LT v, EEE, "EHER DER
TEEN VO, BELTERXEARIBATH
59,

3-2-2. “iHE" CHIF3EEFEROMME

“BEOMELZ RE DEEIRIZE
CLVHOMBEE L TOAREZDZNIEETH
iE, FRIIRNICL I L RBMLLBETS
YEHN2, FlziE, [19]0Study Vi3 HE"
NEBKFEPRBEHEIL UTL->72bDT
Hoh, FITBEINLZ EIL, FEHIER
EEE L EROERFEZHEL, L2
DB B2 LEFTAET VW) T
Hotzo UL, ZOEERELT, ‘HE'
DEEIHR > TWBEE>TLLDTHA
5h. BEIE, FHEH EHRT X ER %
FIFTCEZIZEVIZETHHT, HLD R
' OMEINLENW)ZETIRE V.

2T, “BE OWEHFRIDELVWIZE
DEBRY LD TEZ TS TUI LR,
“WEHBHLZZEWI IR, BDLEST,
WOHEEH 2 T E ORIV EBEHEIINL T
Rl L L THSEEL 72\ 22 Th B, N
B, “WE" oFER, (EoHmk, Ko
WHRI 70 B3 ANC “Hel” ¥ L CHEET 2002 v
SBESL RE WEDNRAFTT 4 UK
BENMML~NLEFREICLTWCEDELT,
HEINBRETHS, Fic, “HWHE"OMER,
Blck Rz L, RE OWEHIEZS
PRI LLVD LV RRTHOMBETIZZ D
Th b

T, ZnLHICEBEINL HET ORME
i1, HBED RAEE krivonbnd
NIZES “ELHRR” ICAENICEb-, T3
METHD, EBHE TRI->TWEFLD
ZEiE, ML 2 DESRRIZEADEIC
328 ZrTho), BRERNDANEZ,
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BEBNELKROWBSHNEE, HEVIIFET
LEAKROEBLETH S, Lizd>T “H
£” DRBII—ETIIZ v, LRbZHZ &S
BLT, “HERT TS ER NBKRLEL
5T B, Bz IE, Kok~ 7(19] ToWEBE
NEEIZBIT L WE" 13, EiETLLON
EOBEICASLLNTH DY, ZOHEIR
FE512, EBH 0B EE, LTLIESR
BRVPANEBEL->TLE-RZL2ERTSH Y
DT\

CUEET A, RIS ESERNEDHE
HOYNEERTIZLICL L, BRUbE
LEBOWMENT L+ I X o, B, EBREL
WEBELDEFRN T4+ I XLTREINS L
2 b3, (BBEEOMEYL~LOWMN, 8
ARRENFTAF I XLICKBETS,) Lzd'-
T, NBEBINBESKRD R, EBRED
“HERT Lo khY, R oFEER
FO B AEMAERE LT, EEINQREY
P/

E feMl, ¥EESCNENEE HER
SHFLNRLDEBHERNICBNT, “HE”
BRN182, 2LT, “HE EROBE, MHER
o “HER” OB, B—io, EBREIVREBRE
HLELEBTWE “ER” ThHE, LL, EBR
EHHELZE LA R HL L TEOER
R REIE, #BEIENEZDTLEIL, b
AR b, e ABLE ZICHL
TRAEIET B LI BIEH9, HEI,
ok, BloHBE. RamE" OME
ELTRBZENLVWLDLDTH b,

IHEICEETALNELT, I TELLE
[25) DA RE%EBL TAz\v, [25] RIS
ENLHichk->Twb !

''''' children presented with a non-conserv-

ing model did not seem to be  influenced
‘downward’ ; instead they remained at the
level with which they entered the study.” (p.
157) “eeeee conserver children who observed a

non-conserving model did not exhibit a regres-

sion in their understanding of conservation.”
(p. 158)

Z i, —R, Smedslund DFEREZZFT S
LONEHICRZ B, LAELZINHENET)
CTORNBEERBRT S HIE, £)ThwIk
Hbohr b, EE, FITETLORERL T
2013, TVEDEHENHNTFNFELTH
b, P BETNE, 4R F75—-ELT
Eniz ‘Rl LT, Lizdi- THSE LN
L LT, BRENFELITIIZITLEHS
nNaTH»9, TNk, wOKERIE, ZIT
CHEET L L THBEL TR WweEZ LN
XThb, BH, "HEET LLTETAEBRL
WL CTReE, [34]nfER(3-2-1) LM
RBAHYHLEETH D,

%R, “natural conserver” 7' fRF DEEE
BB REGE L TRENC ISR (HER D
) BNt wETHEULE, Yar—
TIROFE L3 GHIC, “REGE OBERE

o 2R A TR R R 2T ELOFH

“natural conserver"tNLEBDEFIINT 518
SR LNELTHIENTE, LI THRIS,

HETICNTRIERE LV S HALTI LIS

ZOTII VL E2HBEINE I, FE, B
ik~ k5, [20], [4l]nEBRTIE, "
F" 24 2P, “natural conserver” k
Ny bL—=2 7« IN—TDOFITHELZNT
bH5b,

() EBEFEIREENILEVWETENE IR
BENBFY =Bl b,

® R

AL CEE L, Pilaget 12k - THELLS
nreFELo FE SR, Hen Rl
Re LT “GEF DBAEAERAOFHTHLH LW
S EEHBLTER, ‘RE DaArTIALE
I DHMETE 2, BLRIL LTI, A
b, HMETE, NEOKLAEIIEHSRILS
NEAAEIZER (BB) ENbEn)Zen
B -TWad, ZOHME - BROET»HL
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TURBL LD TR T WEWIZETH B, T
ELi, BEnrREL LI ‘RE narT
72 RRZ RE ERBTHILMHES
2dIcl, BEhDRB#ELSH-> TWBEEREE
GOLNELTwh it by, L2L,
AR THETEELAL LIS, ZoBEERIR
HEWZ LD TH B HIIC, TR,
HEW LB - BILICET2EE W IEND
NTHIMLDTHB, Bz, REF BEFE
Ri, "W ICETIHE BMEE Lvo
L DDFTETI v

YRE BBRER» LI, HENLH
B BIbAF ELICBIRBEZANDLDTH
5T, FRICHEINLFKEZERNFT 4
C—DFTIE, i nwFrLTLEnt28i5%
ERZEELTWITEEw) ZEXFFREINTL
2THA5, o, BBk (Zif)
FOLORETTF LI ‘RE &
BERDFEG 2 HAINTTREEVIRAMNFT
4 P=DEMELDE L TEh a5, ARLTI,
Social Learning Theorists OIFEZ L D H
Fah's, ZOEEHERALCEL, Hiz, Z¢&
T & 2 EBENEROEMMEIZ, (ZnEB1F
2 Piaget 2z F##tH4 ¥ T) J.S.Bru-
ner DEJRL T2z & TLH5([5 p.5])
ERY TEENOXIZR L 203, BEER
NEBIZBIT B ESERROMDAAZRT £ )
HFEIcD>NTTho 72, BIb, Piagetni@mz
ERBICBITIEANLTATT THLHER
—~ SN T4 F I Xk ) L, FE
TLHEBBROFERED > TRIB LV &
N, EAHHRT HESERL LBLESEKRE
EABLEMET 22 W) 7R LA TRI > Tw
ENIEENIZEE, ERLALDITITHS, £
LT, “RE HEOMEL, HREDERHE
SThi, “FE FHIcBITE EET kT
PEELL Thd vy Z el NTE,
B#%ic, ULnEZEr» LB oN8¥HF L
DTFRBENI ZETHEH, ROLERELZNI,
FFEE “BEICIEL2" v RBE2 L2 R

MO EHEER H2VIEZZNRBIZED(AHY
X2 7 LHRIEF R AIZEVIZETH D,
MEL DI EEED “RiE" OVLTR%ES,
VA RRTH B, LT, THVT 4 RRI,
LEbEHLWMLEE  BILDMETH S, L
I2his T, BEMBHERANEENEY F3,
WO iR 2 b 5T 4 v—2ACWTERSICY
F4ARBEEL T E W) e THHMY
Vi,

2 AR OTEEFEIL & v ) FEEWEIC D
WTHRNRTERZ 2D bIE, 2ENL ) LHE
PREINDLZ LIS, Hb, EaEROMHE
LT WFELOEA, ¥BTRIRLLE
shROBTENAS X, $2-HBBRDRAANE
ASERICIZEART B VI ZEICHT LS T
LESNTHEH (ZhrFELn “KIFHME
" OBETHD), FIT, BEEREVID
D EAESHEL et s BBy BITE 2 RBAT
X 2 LB E FELORICH 2L TRHICIR
FOLIICIEL Tusbiunhrin) L
Thbd, IN—TFZBPLERNEE, HoiT
—ODBFIRER D SEHI L ER L o 1285
ZF5F4v—b, “BEN OBREVIE
BRZBE D S TlE R, BEAZNL ) BN
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